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The present study was an attempt to determine the levels of English language anxiety (ELA) 
and the types of language learning strategies (LLS) used among L2 learners studying at 
Universiti Sains Malaysia (USM) Health Campus, Kelantan. It also attempts to examine the 
relationship between the students’ ELA and their frequency of usage of LLS. To achieve 
this, Horwitz, Horwitz and Cope’s (1986) Foreign Language Classroom Anxiety Scale 
(FLCAS) and Oxford’s (1990) Strategy Inventory for Language Learning (SILL) were 
adapted and administered to 108 USM students selected based on cluster sampling method. 
Descriptive statistics showed that in terms of ELA, the majority of students (n=107) had 
average levels of anxiety and students from School of Health Sciences (PPSK) were found 
to be a little more anxious than students from School of Dental Sciences (PPSG) and School 
of Medical Sciences (PPSP). The results also showed that students reportedly used all 
language learning strategy categories, and in terms of frequency, they ranged from high to 
medium, with metacognitive strategies used most frequently (M=3.67). The results of 
Pearson product-moment correlation coefficient indicated that for the whole sample, there 
was no statistically significant relationship between ELA and LLS, although the correlation 
was negative (r=.092). 
 
Field of Research:  English Language Anxiety (ELA), Language Learning Strategies (LLS), 
Foreign Language Classroom Anxiety Scale (FLCAS), Strategy Inventory of Language Learning (SILL) 
--------------------------------------------------------------------------------------------------------------------------- 
1. Introduction 
English is the most common and important language in the world, and in Malaysia, English serves as 
the second official language. It serves as one of the tools that unify the Malaysian people of different 
ethnic groups, languages, cultures and religions. In Malaysia, English is made a compulsory subject to 
all students, starting from the primary schools up to the higher learning institutions. The score in 
English examination also serves as a key determiner when pursuing higher studies. Students need to 
get a credit in their SPM (High School Certificate) and at least a score of Band 2 in MUET (Malaysian 
University English Test) for them to enrol in a university degree program. (This varies according to 
one’s field and university of study.)  
 
It is predicted that with the trend of globalization, Malaysia will face more stiff competition from other 
foreign countries. Thus, Malaysian students should be well equipped with a solid education foundation 
and in training to remain competitive, including the ability to communicate in English.  Moreover, for 
global competitiveness, more companies and job requirements place an emphasis in having graduates 
with a certain level of competency in the English language.  Due to the ever increasing importance on 
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English proficiency, there is a need to investigate the factors that affect language learning. In many 
parts of Malaysia, especially in the rural regions like Sabah, Sarawak, and Kelantan, English is still 
often seen as not a second language, but a foreign language to the learners. For learners who do not 
have many opportunities to use English outside the classroom, the process of learning English can be 
seen as a stressful, anxiety-arousing situation. This is experienced by many, including students at higher 
learning institutions.   
 
1.1 Background of Study 
 
Language anxiety has been considered to be an important affective variable in foreign language learning 
process because anxiety can obstruct the learning process (Ellis, 1996; Hilleson, 1996; Horwitz, 
Horwitz & Cope, 1986; Kaya, 1995; Koba, Ogava & Wilkinson, 2000; MacIntyre & Gardner, 1991; 
MacIntyre, Gardner & Moorcroft, 1987; Price, 1991; Tsui, 1996; Young, 1991). Research has provided 
abundant evidence for its existence and its impact on the learning development. Anxiety has been found 
to be associated negatively with language performance and language proficiency. In addition, anxiety 
seems to be a key determiner of learner accomplishment and success in language learning classrooms. 
When students have high anxiety levels, they cannot concentrate on learning and as a result, they might 
fail in performing a task in classrooms (Chastian, 1988; Horwitz, Horwitz & Cope, 1986; MacIntyre & 
Gardner 1993; MacIntyre, Noels & Clement, 1997 Samimy & Rardin, 1994 ;). For English language 
learning students who often experience language anxiety, they would be less interactive Language 
learning would see an adverse effect when learners see situations as threatening. 
 
Tallon (2009) indicates that many factors determine the outcome of the English language learning 
process, including individual differences such as cognitive abilities, personality characteristics, and 
learning styles. He points out that one of the most important affective variables in learning a foreign 
language is foreign language anxiety. The effects of anxiety on foreign language learning have been 
widely reported in social psychology, educational psychology, and speech communication. 
Nevertheless, the issue of whether anxiety is a stable construct was questioned until the Foreign 
Language Classroom Anxiety Scale (FLCAS) by Horwitz et al. (1986) isolated foreign language anxiety 
from other forms of anxiety and provided a reliable and valid measure to gauge university students’ 
level of anxiety. 
 
 Lucas et al. (2011) states that "foreign language learners … equip themselves with learning strategies 
that would help them not only to learn the target language but also to cope with their language learning 
anxieties". Therefore, conducting research into the correlates of language learning strategies used by 
student with different levels of second language anxiety can help both teachers and learners in meeting 
teachers' desire to teach second language in a way that their students can learn efficiently. By referring 
to previous studies, it is interesting to understand the level of language anxiety among language learners 
in relation to their language learning. This study will attempt to identify whether there is any relationship 
between the language learning strategies used and level of second language anxiety. In other words, the 
purpose of the study is to find out whether students who use more language learning strategies will be 
less or more anxious than the other students.  
 
1.2 Problem Statement  
 
Malaysian undergraduate learners are heterogeneous in terms of age, gender, socioeconomic 
backgrounds, ethnic groups, learning styles and learning strategies, as well as a few others. These factors 
are believed to affect the English language learning, and hence, it could be a complex process for both 
learners as the knowledge receivers, and the language instructors as the knowledge providers. In USM, 
Health Campus Kelantan, the students were from three main schools which were the School of Medical 
and Sciences (PPSP), School of Dental Sciences (PPSG) and School of Health Sciences (PPSK). USM 
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students needed to use English extensively for their academic purposes. Most of the academic books 
and references were in English and so was the use of English as the medium of instruction in class. This 
required students to be proficient in the second language. However, from the researcher’s observations, 
there were some distinctive differences in the performance and achievement between the students of 
the three different schools in English, either during class participation or exam results. This was albeit 
the fact that the students had approximately the same limited English proficiency level as they obtained 
the same band score for their MUET examination. Students from PPSP and PPSG seemed to be more 
confident and performed better compared to PPSK students. Thus, this study tries to investigate the 
language anxiety level (if any) among the students from the three USM Health Campus schools, and 
the types of anxiety that the students face the most. Besides, this study will also examine the learning 
strategies that the students use when learning English. 
 
 
2.  Research Objectives 
 
This research therefore is directed to achieve the following objectives: 
I. To determine the levels of English language anxiety among the students;  
II. To identify the types and frequency of the students’ language learning strategies (LLS); 
and   
III. To determine the relationship between the language learning strategies used and the 
language anxiety among the students. 
 
3. Theoretical Framework 
 
This study adapted Horwitz and Cope (1986) theoretical framework to investigate the sources of 
foreign language anxiety and factors that contribute to the anxiety and Oxford (1990). Horwitz’s 
specific measures of foreign language anxiety known as Foreign Language Classroom Anxiety 
Scale (FLCAS) provides a useful analytical framework that could be used for quantitative analysis. 
It is a very useful method for analyzing the levels of anxiety among the students, which could be 
demonstrated statistically. In this regard, the FLCAS is the most widely used scale for measuring 
foreign language anxiety and has been translated into many languages and used to measure learners’ 
foreign language anxiety in various countries all over the world. Horwitz et al. (1986) developed a 
renowned theory of foreign language classroom anxiety, which contended its uniqueness to foreign 
or second language learning. In this theory, foreign language anxiety is composed of three 
subcomponents: 1) communication apprehension, 2) test anxiety, and 3) fear of negative evaluation. 
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Figure 3.1 Horwitz and Cope’s (1986) Model of Theoretical Framework on  
                   Foreign Language Anxiety 
 
The second framework is adapted from Oxford (1990). Classification of Language Learning 
Strategies (LLS) has been done by various scholars including, Wenden and Rubin 1987; O’Malley 
et al. 1985; Oxford 1990; Stern 1992; Ellis 1994, etc. These classifications follow more or less the 
same categorizations of language learning strategies. In this study, only Oxford’s (1990), taxonomy 
of language learning strategies is handled because it is considered more systematic by many 
scholars. Oxford (1990, p.9) considers the goal of language learning strategies as 'being oriented 
towards the development of communicative competence'. Oxford divides Language Learning 
Strategies into two major categories, direct and indirect, which are then sub-divided into 6 sub-
groups. In Oxford’s system, metacognitive strategies aid learners to regulate their learning; 
affective strategies deal with the learner’s emotional requirements such as confidence; and social 
strategies make enhanced interaction with the target language. Cognitive strategies are the mental 
strategies learners use to understand their learning, memory strategies are those used for 
memorizing information, and compensation strategies provide devices for learners to overcome 
knowledge gaps to continue the flow of their communication. 
 
 
Oxford (1990) considers the goal of language learning strategies as 'being oriented towards the 
development of communicative competence'. Oxford divides Language Learning Strategies into 
two major categories, direct and indirect, which are then sub-divided into 6 sub-groups. In 
Oxford’s system, metacognitive strategies aid learners to regulate their learning; affective strategies 
deal with the learner’s emotional requirements such as confidence; and social strategies make 
enhanced interaction with the target language. Cognitive strategies are the mental strategies learners 
use to understand their learning, memory strategies are those used for memorizing information, and 
compensation strategies provide devices for learners to overcome knowledge gaps to continue the 
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4.1 Sample and data collection method 
Study samples were selected through cluster sampling technique. A group of first year USM 
undergraduate students from three different schools which are PPSP (Medical students), PPSG (Dental 
students) and PPSK (Health Sciences students) who obtained Band 4 in their MUET were chosen to be 
the participants of the research. The samples were selected from five English classes in USM and they 
were of 19 to 20 years old of age. The students comprised an approximate equal number of males and 
females from the three Malaysian main ethnic groups which are Malays, Chinese and Indians. The 
selection of 108 participants were from the overall total of 150 students who obtained Band 4 in MUET 
results. Two structured questionnaires were used to obtain the necessary data on the students’ English 
language anxiety and language learning strategies. The questionnaires were administered to the students 




In the present study, two instruments were utilized. The first one was ELCAS, a questionnaire that 
was applied to the subjects to determine their level of English language anxiety, and the second 
instrument was SILL, which was used to elicit students' language learning strategies. The following 
Table 1 indicates the measures of the study variables used in the study.  
 




























Study variables No of items Source of scale Type of scale 
English language 
anxiety 
33 Horwitz, et. al 
(1983) 
5-points Likert scale 
Language learning 
strategies 
50 Oxford (1990) 5-points Likert scale 
 
Figure 3.2.   Oxford’s (1990) Categories of Language Learning Strategies 
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4.3 English Language Classroom Anxiety Scale (ELCAS)  
The first questionnaire is adapted from the Foreign Language Classroom Anxiety Scale (FLCAS) 
by Horwitz et.al (1983). In the original instrument the term “foreign language” was used but in the 
one used by this study, the word was replaced with “English language”. The section listed the 33-
items of the ELCAS to determine the level of anxiety on three constructs - communicative 
apprehension, fear of negative evaluation and test anxiety. Each of the thirty-three items of the 
ELCAS was rated on a five-point Likert scale, ranging from “strongly disagree” (1) to “Neither 
agree nor disagree” (3) and to “strongly agree” (5). The purpose of the scale is to examine the scope 
and severity of second language anxiety. The FLCAS has shown evidence of satisfactory reliability, 
internal consistency and construct validity (Horwitz, 1991). This scale has been used in many 
studies in foreign language learning, such as (Onwuegbuzie, et al. 2000; Cassado & Dereshiwsky, 
2001; 2004; Ala' Hussain Oda, 2011; Lim Hooi Lian and Mardziah Bt Budin, 2014). 
 
  The items in the adapted questionnaire have been rearranged from the original version and 
categorized into three sections (A, B & C) according to their respective component for easier 
analysis. Previously, 11 items in the original questionnaire that measured communication 
apprehension (CA) were items number 1,4,9,14,15,18,24,27,29,30,32, but were now gathered under 
Section A. The test anxiety items numbered 3,5,6,8,10,11,12,16,17,20,21,22,25,26,28 in the 
original questionnaire were now under Section B, and items 2, 7, 13, 19, 23, 31, 33 in the 
questionnaire which were under the construct of fear of negative evaluation were now under Section 
C. Item numbers 4, 6, ,11 ( Section A), 2,4,6,12 and 15 ( Section B) and item 1( Section C) were 
reverse scored. Total scores of the scale ranged from 33 to 165 with higher scores indicating higher 
levels of anxiety. Tran (2012) mentioned that twenty-four of the items were positively worded, and 
nine of the items were on the contrary.  
 
4.4 Strategy Inventory for Language Learning (SILL) 
The second questionnaire is adapted from SILL (Oxford, 1990). SILL is a tool that students and 
teachers can use to assess the specific language learning strategies that are employed by students in 
learning a foreign language. Version 7.0 of the SILL is a self-report instrument that assesses the 
frequency of the variety of techniques for foreign language learning. This questionnaire consists of 
50 items in six categories: (A) memory (9 items), (B) cognitive (14 items), (C) compensation (6 
items), (D) metacognitive (9 items), (E) affective (6 items) and (F) social strategies (6 items). 
Administration of the SILL results in students’ self-evaluations of their self-reported strategy use. 
Students are asked to evaluate how frequently they employ a certain language learning style by 
responding to the Likert scale. Higher numbers correspond with higher self-reported use of the 
particular strategy described in the item. For the study, the questionnaire also included participants’ 
demographic information such as their ethnic groups, the programmes that the students were 
enrolled in, and their English course results from previous semester. 
 
5. Findings & Discussion 
5.1 Reliability analysis of research instrument 
5.1.1 English Language Classroom Anxiety Scale (ELCAS)  
Reliability and validity analyses were conducted to assess the quality of the adapted scale of ELCAS 
for this study. The internal consistency reliability achieved a Cronbach’s alpha coefficient of 0.82 
implying that instrument was a good reliable instrument to measure English language anxiety of 
Malaysian learners. 
 
5.1.2 Strategy Inventory for Language Learning (SILL) 
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The SILL has been used worldwide for students of second and foreign languages (SL/FL) in settings 
such as university, school and government. For the present study, the internal consistency reliability 
of the SILL achieved an alpha coefficient of 0.93 implying that the instrument was proven to be a 
reliable instrument in investigating the use of students’ language learning strategy. 
 
 
5.2 Descriptive statistics & analysis 
The findings of the ELCAS scores obtained by the students were classified into different 
groups. As can be seen in the Table 2 below, students with scores between 33 and 66 were 
considered as having a low level of anxiety whereas the students with scores between 133 
and 165 were accepted as quite anxious.  
 
Table 2 Levels of Anxiety 
 
Levels Scores 
Low Anxiety 33-66 
Average Anxiety 67-132 
High Anxiety 133-165 
 
Regarding the data gathered for Language Learning Strategies (LLS), descriptive statistics were 
computed to summarize the students’ responses. To this end, students’ responses to SILL items were 
given scores on the basis of 5-Likert scale. Students who chose “never true of me” gained 1,”usually 
not” gained 2, “somewhat” gained 3, “usually” gained 4 and “always” gained 5. Then, the total score 
for each student were calculated. Mean and standard deviation were computed to determine the 
students’ overall strategy use.  
 
Also, Pearson product-moment correlation coefficient was applied to examine the possible 
relationships between students’ levels of anxiety and the types of language learning strategies they 
employ. 
 
5.2.1 Findings and analysis for Research Question (RQ) 1:  
 What are the levels of English language anxiety among Universiti Sains Malaysia, 
Health  
 Campus students? 
Table 3 - Levels of Anxiety Scores by Courses 
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Table 3 indicates the level of anxiety from each student according to the courses. Majority 
of the students are at the average anxiety level. Only one student from PPSP is in the low 
anxiety category. None of the students exhibit high anxiety level which is a good sign. This 
is most probably because the students are exposed to the English language not only during 
the English class but also during their other courses or lectures. Hence, they may use the 
target language outside of the classroom either with their peers or even lecturers. 
 




Course N Mean* SD* 
Communication 
Apprehension 
PPSP 33 32.48 5.15 
PPSG 31 32.58 5.04 
PPSK 44 33.91 4.40 
Total 108 33.09 4.83 
Test Anxiety PPSP 33 40.42 6.08 
PPSG 31 37.00 5.74 
PPSK 44 41.66 5.18 




PPSP 33 20.30 3.38 
PPSG 31 21.23 2.78 
PPSK 44 20.14 3.43 
Total 108 20.50 3.25 
*Rounded off to two decimal places 
 
The results in Table 4 show the three constructs in ELCAS and in terms of communication 
apprehension, PPSK students scored the highest mean (33.91) followed by PPSG students 
(32.58) and PPSP with a slight difference of (32.48). As for test anxiety, the total mean for 
all the courses is 39.94 with PPSK students again scored the highest (41.66), followed by 
PPSP students (40.42) and PPSG students (37.00). Meanwhile for the last type which was 
fear of negative evaluation, PPSG students scored the highest score with the mean score of 
21.23, whereas PPSP students obtained 20.30 and the lowest mean was scored by PPSK 
students, 20.14. As for the overall result, test anxiety achieved the highest total mean score 
for the types of anxiety among the courses (M=39.94), followed by communication 
apprehension (M=33.09) and fear of negative evaluation (M=20.50) with PPSK students 
gained the highest score for all types of anxiety, followed by PPSP students and the least 
anxious group was PPSG students, as shown previously in Table 4. 
 
 
5.2.2 Findings and analysis for Research Question (RQ) 2:  What are the types and frequency of 
the  language learning strategies used by the students? 
 
To answers this research question, the original version of SILL was distributed among 





Table 5 Mean score (M), Standard Deviation (SD) of SILL 
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 Strategy Course N M* SD* 
A Memory PPSP 33 3.12 .41 
PPSG 31 3.19 .47 
PPSK 44 2.89 .56 
Total 108 3.05 .50 
B Cognitive PPSP 33 3.31 .42 
PPSG 31 3.46 .47 
PPSK 44 3.23 .50 
Total 108 3.32 .47 
C Compensation PPSP 33 3.38 .56 
PPSG 31 3.54 .46 
PPSK 44 3.36 .57 
Total 108 3.42 .54 
D Metacognitive PPSP 33 3.76 .43 
PPSG 31 3.72 .41 
PPSK 44 3.57 .63 
Total 108 3.67 .52 
E Affective PPSP 33 3.25 .56 
PPSG 31 3.23 .56 
PPSK 44 3.09 .63 
Total 108 3.18 .59 
F Social PPSP 33 3.46 .48 
PPSG 31 3.56 .54 
PPSK 44 3.33 .76 
Total 108 3.44 .62 
*Rounded off two decimal places 
 
As shown in Table 5, all means fall between 3.05 and 3.67 on a scale of 1 to 5. As can be 
seen from the same table, students reported Metacognitive strategies as the most frequently 
used (M=3.67), followed by Social (M=3.44), Compensation (M=3.42), Cognitive 
(M=3.32), Affective (M=3.18), and Memory strategies (M=3.05), respectively.  
 
On the basis of Oxford’s (1990) analysis of the SILL average, the means for strategy groups 
are classified into three levels: High (3.5-5: 3.5 to 4.4 for usually used and 4.5 to 5 for 
always used), Medium (2.5-3.4 for sometimes used), and Low (1-2.4: 1 to 1.4 for never 
used and 1.5 to 2.4 for usually not used) as illustrated in Table 6.  
 
Table 6  The Levels of SILL, Oxford (1990) 
 
Levels Mean Score Description 
High 
4.5- 5.0 Always used 
3.5- 4.4 Usually used 
Medium 2.5- 3.4 Sometimes used 
Low 
1.5- 2.4 Usually not used 
1.0-1.4 Never used 
 
 
Table 7 The Ranking of Strategy Groups 
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Rank Strategy Mean Level 
1 Metacognitive 3.67 High 
2 Social 3.44 Medium 
3 Compensation 3.42 Medium 
4 Cognitive 3.32 Medium 
5 Affective 3.18 Medium 
6 Memory 3.05 Medium 
 Overall 3.35 Medium 
 
 
Accordingly, one of the strategy groups (Metacognitive) falls in the high range, while the 
other five strategy groups (Social, Compensation, Cognitive, Affective and Memory) fall in 
the medium range. 
 
However, the overall average frequency use of LLS for the six strategy categories is 3.35, 
which is categorized as in the medium level. Table 4.6 shows that the students in this study 
reportedly used all strategy categories, ranging from high to medium, with metacognitive 
strategies used most frequently (M=3.67). 
 
  
5.2.3 Findings and analysis for Research Question (RQ) 3: Is there any (significant)  
 relationship between learning strategies used and language anxiety among  
 the students? 
 
To find the answer to the third question of the study, Pearson product-moment correlation 
was used. 
 
Table 8 Correlation between English Language Anxiety and Language Learning 
Strategies 
 
  ELA LLS 
ELA Pearson Correlation 1 -.092 
Sig. (2-tailed)  .343 
N 108 108 
LLS Pearson Correlation -.092 1 
Sig. (2-tailed) .343  
N 108 108 
 
The result in Table 8 shows that there is a negative correlation between English language 
anxiety and language learning strategies. Although, the correlation exists, the size of this 
correlation (r=-.092) is not strong enough. Therefore, it can be concluded that the variables 
were not strongly correlated. Since the sig. (2-tailed) value is more than .05, it means that 
there is no statistically significant correlation between English language anxiety and 
language learning strategies among USM university students in Health Campus. This 
means, increases or decreases in English language anxiety do not significantly relate to 




Table 9 English Performance based on Previous English Results, according to Courses 
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 PPSP PPSG PPSK 
A 13 10 2 
A- 18 20 22 
B+ 2 1 15 
B - - 4 
B- - - 1 
TOTAL 33 31 44 
 
Table 9 shows the English performance based on students’ previous English results for each 
course. The finding clearly demonstrates that the PPSP and PPSG students basically 
achieved better results than the PPSK students although all of them obtained the same band 
for their MUET result. This is consistent with the result of anxiety level where PPSK 
students achieved the highest mean score( M= 98.27) which implies that the higher the level 
of language anxiety of a learner, the lower the academic performance of the learner is.  
 
6. Conclusion and Future Recommendation 
In conclusion, the majority of the USM Health Campus in Kelantan showed average levels 
of anxiety with students from School of Health Sciences (PPSK) to be more anxious than 
students from the other two schools. The students also reportedly used all the six language 
learning strategy categories, with metacognitive being the one used most frequently. And 
there is a negative correlation between ELA and LLS but the relationship is not 
significant. This indicates that increases or decreases in English language anxiety do not 
significantly relate to increases or decreases in language learning strategies. This is 
perhaps why some students may still feel anxious although they have applied some of the 
learning strategies to overcome their anxiety. 
 
As language anxiety can dramatically influence the process of language learning and 
teaching, therefore, it is necessary that language teachers not only recognize that anxiety is 
actually a major cause of students’ lack of success in the second or foreign language 
learnt, but also assist them to tackle the feelings of unease and discomfort. As suggested 
by Tanveer (2007), consideration of language learners’ anxious reactions by a language 
teacher is deemed highly important in order to assist them to achieve the intended 
performance goals in the target language. 
 
A truly communicative approach in language teaching should be adopted to provide those 
language learners who have limited exposure to English language with more chances to 
fully practice their speaking skills. Creating a friendly, informal and learning-supportive 
environment for language learning by a teacher’s friendly, helpful and cooperative 
demeanour, will make students feel at ease and more comfortable when speaking in class. 
This can also reduce the effect of social and status differences between students and 
teachers to a considerable extent.   
 
In dealing with communication apprehension and to give language learners a feeling of 
success and satisfaction when using English, language teachers should avoid activities that 
may enhance early frustration. They can instead start with simple step by step lessons so 
that learners can feel more at ease and relaxed whenever participating in language classes 
for the first time. In addition, language teachers may teach specific strategies to help 
students become better in spoken discourse. Sharing of common feelings of nervousness 
or frustration with the group may elicit creative ways to solve problem for the whole class. 
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Teachers can help students overcome their anxiety and shyness about speaking in English 
class by providing more opportunities for them to interact in safe groups in which they 
feel comfortable. In addition, teachers must make a conscious effort to ensure that these 
students have the opportunity to participate in class, not just the ones who take the 
initiative. Wait-times should also be lengthened to ensure that these students have enough 
time to respond without interruption. 
 
All these boosts the need to shift the teacher’s role from a pure knowledge imparter to a 
facilitator in the process of language learning which needs a mutual respect between the 
teacher and the learners. As a result, students can become more independent and more 
responsible for their own learning. Acknowledging the relationship between LLS and 
ELA, the language teachers can provide an environment in their classes to train their 
students to be familiar with LLS and employ such strategies when confronting ELA. This 
way, students can take optimum results from instructions in their classes. 
 
For future studies, it is recommended that more detailed investigation on other learner 
variables which are not accounted for by this study such as gender, learning styles, self-
perception, and self-efficacy, and their relationships with each other be considered. It is 
hoped that with the recommendations stated earlier which exclusively address general 
language anxiety, the university students in Malaysia will be able to reduce or eliminate 
the negative impacts of English language anxiety. With the help of English language 
instructors, students can gradually address their fear for the language, develops better 
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